Lasalliana – Volume 22 – October, 1991 
* lasalliana  
22-18-D-60  
SHARED MISSION  
AND LASALLIAN PHILOSOPHY  (1/2) [image: ] 
INTRODUCTION  [image: ][image: ]
IN SEARC H OF A NEW VOC ABULARY?  
During our meetings and gatherings, we often use a voca bulary which we could describe as sociological or functional.  We use words such as stream of consciousness, project, co administration, co-participation, or expressions as interde pendence, together and by association, shared mission, etc.  [image: ]
However, what connection is there between this vocabu lary and the efficiency of our life? This sociological or func tional vocabulary is perhaps only an echo. We spend our  time repeating words which are not our own or which we do  not manage to make part of our lives. It is a very up-to-date  vocabulary but perhaps it does not make us efficient.  
To achieve that we would have to try to make the words  we take from this vocabulary more human, more community linked, more committed. For example, we need all the par ticipatory structures that exist, but if none of them touches  what is really the heart of the school, vocabulary of this sort  is of little use.  
Let us not fool ourselves: if our heart is not up-to-date our  vocabulary will be so in vain. It will remain old, in the  negative sense of the word.  
The new expression "shared mission", coined by the Rule  of the Brothers of the Christian Schools in constitution N 17,  has about it a good deal of creativity implying the existence  of a risk, but a fruitful one. A risk because it involves facing  a situation with an unknown outcome. In fact the risk in 
volved is not one of repetition, but of undertaking something  new.  
Fruitfulness means the creation of another being who is  not a simple repetition of ourselves. Our professions off aith,  our plans could possibly be simply the repetition or copies  of previous ones. If our ideal tomorrow is a repetition of  yesterday, there is no fruitfulness. True fruitfulness contains  an element of surprise.  
By the expression "shared mission" we do not understand  first and foremost the participatory structures, professions  of faith, nor even plans or theoretical foundations. What we  are referring to is our joy at living out our personal or  institutional charism today as the 20th century comes to an  end and strains towards the 21st.  
Consequently the shared mission cannot consist in an  oscillation between "the aspiration to be oneself' and "the  
resignation to be what one is". No! The needle on the scales  shows that we Brothers and Lasallian lay people are uniting [image: ] and organising ourselves in a union of responsibilities, com mitments, spirit and style of action.  [image: ][image: ]
''To resign oneself to what one is" is a sign of old age, There  are some people who are old at 20. The person that resigns  himself creates nothing and is not happy. On the other hand,  the person who has both attitudes is happy because he  creates. He lives according to the spirituality of De La Salle  and guarantees the Christian character of the Lasallian  school.  [image: ]
•••  
PARTONE:  
THREE FUNDAMENTAL ASPECTS OF ALL EDUCA· [image: ][image: ] TION AL PHILOSOPHIES  
1.0 "The ultimate aim of education is the complete devel opment of the one we educate" (J. Dewey).  
* By harnessing his potential through an individual pro cess.  
* By introducing him to culture by a social process.  These two aims are achieved progressively by means of the  assimilation of cultural values.  
2.0 "Every philosophy of education must be based on the  educational fact which in its tum is based on experience  and not only on reflection".  
3. 0 "The philosophy of education is the result of the work of  constructive criticism":  
* In its critical phase: reflection about experience must  lead to the formulation of certain fundamental guiding  principles (Educational profession of faith).  
* In its constructive phase: this involves promoting aims  and values which must be related to active implementation  (Educational plan).  
SECOND PART:  
THE LAS ALLIAN PHIWSOPHY OF EDUCATION  
The Lasallian philosophy of education is to be found  implicitly in the fundamental attitudes which guide our ap proach to education. This has been so now for three cen turies the world over and a hundred years in Colombia.  
These fundamental attitudes have always been: daily com mitment and personal reflection. Both of these constantly  respond to the serious questions posed by the reality one is  involved in and committed to and are accompanied by an  aspiration to unity in the midst of great diversity. This is the  synthesis that is sought.  
1.0 DAILY COM MITMENT  
* "The purpose of this Institute is to give a human and Christian  education to the young, especially the poor, according to the  ministry which the Church has entrusted to it."  John Baptist de La Salle gave a new meaning to the school  
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by making it accessible to the poor and offering it to all as a  sign of the Kingdom and as ii means of salvation.  The Christian school, which has always to be given new  vitality, is the prefen-ed field for the activity of the Brothers. The  Institute also explores other possibilities for teaching and edu cation more adapted to the needs of time and place" (Rule 3).  
• The daily commitment has to be seen always in a context  all of whose aspects are clearly pragmatic: process, inten tions, improvement, managing to be ... These terms, and  others, are fully reflected in the advances of contemporary  philosophy relating to the theory of human action, and these  have a great influence in the field of education.  
• The Lasallian daily commitment is always a human ac tion, in this case, an educational action, which is localised in  space and time. In fact, our educational action is not generic,  but is based on individualisation ("principia individua tionis"). It achieves a creative value to· the extent of produc ing a "body" (in this case a "community", which is why we  speak of a "shared mission").  
2.0 PERSONAL REFLECTION  
• Ryle writes as follows: "The logical geography of con cepts in the field of education has not yet been mapped out,  because the field itself in which education takes place de pends on transactional mechanisms between individuals  (plans, programmes) and in general the active and influen tial environment, both sociological and theological. These  mechanisms always express the dynamic mode of being in  the world, which enables us to speak of "cosmic education".  
• The influence of these factors, phenomena and elements  of the world ( cosmos) - understood in their widest sense in  order to include all that surrounds the individual - affects the  person we educate and fashions him. This reality has to be  approached by the human mind, intelligence (intus-legere ),  and reflection (re-flexo), otherwise the educational act will  be inconsistent, asystematic, amethodical.  
• That is why reflection on the Lasallian philosophy of  education has !been linked "ab initio" with two positions: the  ethical-philosophical question and the pedagogical- philos ophical question, which are always involved in reflection on  methodology and ideology. This is borne out by terms such  as: simultaneous, group, functional, linguistic, utopian, per sonalising, dialectic, liberalising, technological, interdisci [image: ]plinary, globalised, vital (to learn to live), etc.  
• With regard to the Lasallian philosophy of education  ( active for three centuries in the world in general and a  century in Colombia), personal reflection has centred on  ( that is, on the relationship existing between the  
equifinality  
master and the disciple) and leading to isomorphism which  is the harmony or equilibrium between the profile of the  master and that of the disciple. In this regard, the Lasallian  philosophy of education expresses itself clearly and with  great vigour. (CT. The Conduct of Schools, the Meditations  for the Time of Retreat, the General Chapters ("The Brother  of the Christian Schools in the World Today"), regional  seminars (on education), national pedagogical congresses,  gatherings, mee�, etc. A very extensive bibliography re lating  
to this could easily be drawn up).  
3.0 THREE MAJOR QUESTIONS  
_In the Lasallian philosophy of education, this daily com mitment and personal reflection have always had as points  of departure the following three major questions:  * The question of man. The vital environment of the person  being educated is the school community. It should be the  family environment, but in our days it is so often called into  question and reproached that many responses are both  sought and found in the school environment.  
At the present time, this question has to be resolved in the  framework of the shared mission.  
* The question of the world. The rational environment of  the person being educated is the cosmos in which there are  no "Maginot lines". Pupils come to the knowledge of this  cosmos through the knowledge communicated to them not  only by formal teaching in school, but also by the mass media  ( of which the most accessible is television).  
At the present time, this question has to be resolved in the  framework of the shared mission.  
* The question of God. The spiritual environment of the  person being educated is that of transcendental values.  "Every culture needs to be evangelised. The Brothers make  every effort to get to know, to respect and to assimilate the  positive values of the cultural heritage of the people where  they are located and whom they are called to serve. With joy  and hope the Brothers discover there the signs of the  presence of the Spirit. They ensure that the ferment of the  Gospel renews and enriches this cultural heritage. This  effort at inculturation is equally necessary and applies as well  to youth culture as to the rapidly evolving culture of contem porary society" (Rule 18).  
At the present time, this question has to be resolved in the  framework of the shared mission.  
4.0• UNI'IY IN DIVERSI'IY,  
motivation of the educational task  
When unity in diversity is spoken about, the stress is put  on the content. This is the reason for the urgent need for  committed attitudes: a Lasallian philosophy of education  committed to the service of Latin America, of Colombia, of  our school or educational establishment, of our immediate  neighbours, of others, either near, far or still to come.  
For K. Lewin, "the totality of the contemporary situation  is the absolute cause of conduct". This is equivalent to saying  that the conduct of an individual at a given moment is  entirely a function of his personality, his vital space or field  of action.  
Autoeducation (represented here by unity) within hete roeducation (represented here by diversity) cannot be any thing else except the simple process of maturation or of  development, or the resultant of the transactions which the  pupil himself establishes in a more or less spontaneous  fashion with the environment. It is at this point that there  appears the factor which in the LasaUian philosophy of  education is known today as the "shared mission".  
Br. Alvaro Uano Ruiz  
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