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1. MEANING

The attitude expressed in the compound term
“goodness-tenderness” was to give a particular
stamp to the pedagogy and spirituality of De La
Salle, and his biographers confirm that, in the un-
folding of his own life, there was a clear consis-
tency between his writings and the life he led. We
will study both words simultaneously, shading the
meanings as appropriate. The word “goodness”
appears 222 times in Lasallian writings while we
find 79 allusions to “tenderness” - 36 as a noun, 10
as an adverb and 33 as an adjective. With regard
to “goodness” there is a constant reference to di-
vine goodness whether in relation to confidence in
it (10 times), to thanksgiving for it (18 times) or
with regard to admiration for it or to the recogni-
tion of the blessing that it is. The word “good-
ness” expresses a divine gift or grace — e.g. par-
don, reconciliation, inspiration — as well as an
educational relationship in the expression of love,
forgiveness and affection for pupils. “Tenderness”
is expressed as “tender love” (21 times); with less
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frequency it is linked with devotion, affection, and
youth, and it is used in relation to God, to Jesus
Christ, to Mary, to one’s neighbour, children, sin-
ners, etc.

De La Salle uses the word “goodness” with the
connotations that are found in the spirituality of
his time — as “a moral quality that disposes one
to do good”, as “an essential attribute of the di-
vinity”;! however, with the implication that it in-
cludes an “inclination to do good”.? We find three
different shades of meaning attributed to “good-
ness”: a) with regard to affections or sentiments:
revealed in mildness, kindness, sincerity, delicacy
and willingness; b) with regard to effects or con-
crete acts; and c) with regard to being passive or
generous in mutual relations.

When used with reference to spiritual or moral
themes the word “tenderness” describes a “sensitiv-
ity of the soul and heart”; it reveals a humble per-
son, a person of goodness whose heart is easily-
touched, with a delicate conscience, and who is eas-
ily moved to compassion for the miseries of one’s
neighbour.* When a person becomes conscious of



being unworthy or sinful it is then that the face of
infinite mercy and tendemess is most clearly re-
vealed to him; “...In his mercy, God cannot bear
the misery of his chosen one” (Ac 17,28; Ex 34,6;
Ps 50,3) — in ordinary language one would say
friendship or love. A tender person is delicate, sen-
sitive in love “closing his eyes to the defects of the
other”.’ The tender attitude in De La Salle is an
openness to love that transforms itself in such a
way that God can do great things in the heart of
the simple.® With regard to “goodness”, it impreg-
nates our relationships with an attitude of affabil-
ity. It expresses itself in an obligation for justice
and for positive relations with those with whom
we live — emanating from the love of Jesus
Christ, as the model of availability and selfgiving
in the generous and cheerful service of others.

1.1. Social-Historical context

Among De La Salle inspirational sources we
find, above all, the Word of God, the Gospel. As a
man “vulnerable” to the necessities of his time, De
La Salle, as a good Samaritan (Lk 10,33), felt
compassion for the abandoned “as a father feels
tenderness for his children” (Ps 103,13). His bibli-
cal references are familial and, especially in the
MR, we have constant allusions to the example of
Jesus, the Good Shepherd, and to the Apostles
and Saints. In De La Salle a tender heart goes
hand-in-hand with mercy creating a tension with
justice and with the practical solutions to prob-
lems.

At the same time there are other inspirational
echoes from the teaching and spiritualities of his
- contemporaries: for example, from the Statutes
and Constitutions of the Sisters of the Infant Jesus
founded by Fr. Barré whom De La Salle followed
in recognizing the expression of charity and
“goodness” in the educational mission; “virtues
necessary in people who are dedicated to the sal-
vation of one’s neighbour, since they must con-
duct themselves in a way worthy of God”.”

If one has to “win the heart of the pupil”, in
“the felicitous phrase of St. Peter Fourier which De
La Salle appropriated, this would be a rich and
characteristic expression of the type of educational
relationship which motivated both educators and
which is expressed through respect, mildness and

affection in the treatment of the pupils.® Further-
more, in writing his MR, De La Salle was able to
draw on the insights offered in The Meditations of
P. Giry with regard to the educational relation-
ship: the zeal and diligence of the teacher in the
exercise of his ministry must balance true gentle-
ness with appropriate severity.’ Similarly, the Paro-
chial School analysed the faith, hope and charity
of the teacher, the model of all Christian qualities,
who should possess a greater degree of the spirit,
conduct himself better and have insight above the
ordinary.!” Additionally, in the profile outlined by
Joly, among the virtues enumerated for practice
by the catechist are: modesty, healthy cheerful-
ness, and mildness which encourages the timid and
the weak, gravity, patience and charity.!" Finally,
in the spirituality of Bérulle one finds that “one of
the first and most continuous dispositions which a
person must have is that.of adoring, loving and
blessing the mercy of God and of giving oneself

over to the design of his ‘goodness’.!?

1.2. In the Lasallian experience

Despite the over-elaborated, eulogistic style of
Blain we find this apposite observation in his life
of De La Salle; “...The life of John Baptist De La
Salle was much more human than his doctrine”,!?
a thesis that is confirmed in the expressions of
friendship and “tenderness” throughout his life.
“Patience and mildness were the soul of his con-
duct”; the grace through which souls were won for
God “was based on his “tender and paternal love
for the greatest sinners... patience and mildness
which were tireless”. Such expressions fill the pages
of Blain.!* Moreover, the vision presented by the
historian G. Rigault illustrates that this was no
less striking in his letters than it was in his actions;
“...What we discover in his letters, above all, is the
affectionate kindness of the Father ...Goodness
and indulgence always willing to pardon”.!’

A detailed study of the biographies of De La
Salle will indicate the many expressions of appre-
ciation from those who lived alongside him. “A
priest since 1678, he is the most pleasant of men:
he listens with patience and responds with good-
ness”. He welcomed the country priests and the
teachers into his home to share his very life: “With
what tenderness he received the young teachers,
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with what care he formed them and with what fi-
delity he accompanied them in his schools”. There
were other gestures of supreme goodness that
Blain could not pass over: for example, De La
Salle visiting a priest who was a prisoner in the
Bastille and exchanging clothes with him on bid-
ding him farewell or the conversion of the young
Dutchman which owed more to De La Salle’s
warmth as a person than to the discussion or the
exchanges (AEP, 205).

De La Salle knew how to win the hearts of his
Brothers through self-giving and humility. The
testimony of M. Pirot, Vicar General to Cardinal
L.A. de Noailles, on the unity of the community
of Brothers, indicated the tenderness of a father
towards his children. In the boarding-school at St.
Yon he surrounded the youngsters with care;
“...He heard their confessions with great kindness.
He accompanied the novices everywhere, consol-
ing and encouraging them. Mild, affable and at-
tentive...his cordial, tender and charitable manner
drew everybody to him and in all his disciples he
encountered a heart of a son because in him all
found the heart of a father” (Blain 1,198). “De La
Salle was constant in visiting his Brothers in the
Communities. His own state of health was of no
importance...he set out at whatever hour...irre-
spective of the weather...at night, on foot, in the
rain...with dangers on the way”.!® Until his final
retirement in St. Yon his treatment of young peo-
ple was “affable, good-natured and mild”."”

1.3. Models of Goodness-Tenderness in De La Salle

At the beginning of both MC and the MR, De
La Salle contemplates his life and work in the
hands of God the Father. God is, in short, the
model of his “goodness”: “God is so good... God,
who guides all things with wisdom, when he de-
cided to save all men and to be born as one of
them...” (MR 193,1; MD 163,1) and he presents us
with his model. In his contemplation of the provi-
dential action of God this invitation emerges;
“...You must imitate God to some extent (Ep 5,1)
because he so loved the souls which he creat-
ed...that he was moved by love and zeal...” (MR
201,3).

Of the six means that he proposes to us for
evoking true contrition, sorrow and resolution,
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“the second is to consider the “goodness” of God
and the benefits that we have received from Him”.
The God in whom De La Salle believes is a God
who is Father and that implies “believing that he
is “good”, that he is our ultimate end and that we
put all our confidence in Him”."® The revelation of
God through action is, in short, the work of the
Holy Spirit. He it is who moves the hearts of the
Brothers to affection for needy children and to the
realization of the plan of God.” “The salvific ac-
tion of God for children expresses itself above all
in the “tenderness” of his gratuitous love of which
the Brother becomes for them the visible sacra-
ment” (MR 197,1-3; MD 37,3).

The Brothers imitate the example of Jesus
Christ, their unique teacher and model, in his atti-
tudes and catechetical approaches, to encourage
their disciples to practise evangelical truths, living
and inspiring in them the Christian virtues of gen-
tleness, humility, justice... (MR 196,2). They
follow the example of Jesus, the Master, who is
moved to compassion for the people who follow
him (Mt 9,36), allowing himself to be touched to
the heart by spiritual misery and by the abando-
ned, “like sheep without a shepherd” (Mk 1,41;
Mt 20,34), and who responds by lifting his hand
to touch, cure, bring back to life... The examples
of Mary and the Apostles are also models to imi-
tate but the Apostle Paul is especially singled out
in repeated quotations with reference to the ge-
nerous love of the educator. In imitation of the
great Apostle, the Brother must “be disposed to
give his life for his pupils” (MR 198,2) as the ulti-
mate sign of his love and self-giving.

1.4. For whom Goodness-Tenderness was intended

The reciprocal power and response that De La
Salle experienced in the conviction of being the
object of divine “goodness” is evident. This same
God is the first object of his love since he feels
himself bound as a result of all the goodness that
he discovers in daily events; “...Goodness which
you show me in wishing to be my Father” (EM
134). There is no better indication of a person’s
goodness than in their imitation: this is the desire
of De La Salle in inviting us to imitate the gra-
tuitous love of God and to respond in this way to
his call (MR 194,1).



The deep devotion of De La Salle to Mary
urged him to inculcate it in the pupils; “...Inspire
them with a tender devotion to Mary through
your fervent prayers, through your love for the
Blessed Virgin...” (MD 146,2) while, at the same
time, making “ourselves worthy of the tender af-
fections of Mary” (MD 88,3). The extent of his
burning fire of love is indicated in the prayers that
we find in the acts of affection in EM. But affec-
tion must manifest itself towards those with whom
one lives and, hence in the Rule of the Brother Di-
rector, we find the following; “...You must have,
and must demonstrate, affection and cordial ten-
derness towards all the Brothers who are under
your guidance”.?

But it is with regard to the educational mission
. that we find abundant references to the Brother’s
care.! His love must be manifested to all pupils
but with special tenderness towards the poorest
(MD 166,2; 101,2; 80,3; 81,3; 105,1). This interior
preference must express itself in love which is ef-
fective and tangible, in true tenderness... because,
frequently, these children are like orphans, suffer-
ing above all from a lack of love (MD 37,3).% This
affectionate attention for the pupil turns the
Christian School into a “spiritual family” for the
child. Evidence of this is the intention to have an
accompaniment of pupils even outside of the class-
room and especially when they are ill. The “visitor
of the sick” had a trusted role in the class: occasio-
nally to visit the sick pupils of the area in order
to console them and to encourage them to bear
their illness patiently for the love of God, and then
to inform the teacher about the pupil’s state of
health.?,

2. THE ATTITUDE
OF GOODNESS-TENDERNESS
AS AN ESSENTIAL CHARACTERISTIC
OF LASALLIAN PEDAGOGY

A distinctive feature of Lasallian pedagogy is
the tenderness which the educator must have for
his pupils.” From his arrival for morning class
each pupil finds himself in an atmosphere of ac-
ceptance and fraternal warmth.? The observation
of Pungier in this respect is especially apposite;

“...The tenderness of man as a response to the ten-
derness of God... This is one of the characteristics
of the spirituality of our Founder which is little
known and scarcely highlighted. The reason for
this is due, without doubt, to the lack of regular
contact with the texts on prayer written by De La
Salle” %

The zeal of the Christian educator expresses it-
self through concrete actions in a broad educa-
tional context by means of creative pedagogical
initiatives. The essential resource of the School
Community is love; “...The Brothers will tenderly
love all their pupils”, an article of the Rule which
finds echos in the Guide through many concrete
applications.”’

2.1. The attitude of the Christian educator

The educator, as a mediator of the values
which he wishes to transmit, bases his pedagogical
love on unconditional kindness and acceptance.
The Christian educator is, above all, a witness to a
living faith and an unflinching hope, opening new
possibilities; from this stems his responsibility to
be faithful to himself and to the Gospel: “...do not
falsify the Word of God” (MR 193,1). The great
norm, which recalls the principle of the Christian
moral life, is “...do not sadden the Holy Spirit”
(MR 198,3) and, since the educator believes that
education is a work of love, he fosters the capacity
for perfection which each pupil possesses.® The
educational role is similar in many ways to the
gestation of the child in the mother’s womb re-
quiring care, affection and patience. Perhaps the
most beautiful and felicitous expression of De La
Salle on the love which a teacher must have for his
pupils is; “...If you have the firmness of a father
with them, to draw them or remove them from
evil, you must also have the tenderness of a
mother to accept them gently and to do for them
all the good that depends on you” (MD 101,3).”

The liberating educational work of each day
must stem from an interior gentleness (MR 203,2)
and from a demanding asceticism (MD 65,2). On
entering the class every morning the pupil finds in
the teacher who receives him a person who is affa-
ble, dignified and open (AEP, 222). The educator,
the good shepherd, the mover of souls, requires
“virtue out of the ordinary so that he can be an
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example to others and demonstrate his special ten-
derness for those confided to his care, in such a
way that whatever might concern or harm his
sheep is felt intensely by him” (MD 33,2). On
many occasions the educator must overcome his
own inclinations, rejecting his own preferences
since De La Salle pleads for a preference for the
economically weak; “...Entrusted as you are with
the instruction of the poor, overcome the prompt-
ings of nature when the suggestion arises that you
should have more consideration for the rich”
(MF 150,1).

The educational relationship must be based on
the criteria of justice and objectivity.’® The
Brother must reflect in his work what his very
name indicates and in this way must provoke an
awareness which demonstrates that “the love
which gave birth to the Institute, (is) the life and
soul of all his deliberations and the foundation of
all his plans. The lives of the Brothers must be wo-
ven with “reciprocal expressions of tender spir-
itual friendship and they must exercise their minis-
try with a loving heart”.’!

In their capacity as “elder brothers”, the
Brothers must demonstrate not only tenderness
which is supernatural and, of course, lived in faith,
but also physical tenderness since the affection
and goodness of the heart are expressed, for exam-
ple, in the gesture of acceptance and in a smile.*
De La Salle constantly insists on the giving of ex-
pressions of affection and tenderness, stimulating
the creativity of the teacher to produce gestures
appropriate for each case. Moreover, he invites
the Brothers to go one step further to channel the
love of the pupil beyond themselves to God “de-
taching yourself from the love of creatures and ac-
ting in such a way that you do not place your af-
fection in them but rather lead them to his holy
love, impregnating them with his Spirit. In future,
then, do not have particular preference for any
pupil and do not esteem in them anything other
than piety” (MF 101,3; 157,3).

2.2. Justification of Goodness and Tenderness
with pupils

De La Salle insists, especially in his MR, that
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the Brother must be conscious that God manifests
his providential action through him and that “he
has provided for the needs of children by giving
them teachers” (MR 197,3) as his ambassadors,
angels and visible guides. Through the teachers
the means of salvation are made available to child-
ren (MR 197,1; 194,1). De La Salle sees the child
as a person, complete in his being, in his condition
as a baptised and consecrated child of God, a
member of Jesus Christ and called to Christian
fulness through the surpassing goodness of God.
From this vision emerge the formative implica-
tions of De La Salle’s integrated human-Christian
programme.

The affection which the Brother has for his pu-
pils becomes for them, then, “the visible sacra-
ment of paternal love which God confers on each
one of them™*® since the action of the educator is
an epiphany for the children. A particular aspect
of the face of God appears in the relationship of
educators with the young and the educator must
take care to ensure that this face is attractive (MD
115,1). In this love for the pupils the love of Christ
for his Church is made visible.?*

Through faith the Brother recognizes Jesus
Christ in the poor, the children of God, and, im-
pelled by hope, works for them to the best of his
abilities (MD 80,3). De La Salle reinforces this
faith emphasis through different tones; “...Because
one must perform the work of God with dili-
gence” (MF 201,1), “look on the children whom
God has confided to your care as children of the
same God. Take much more care over their educa-
tion and instruction than you would with the
children of a king” (MF 133,2) because one must
“do everything for Him” (MD 90,3) and because
“you will give an account of their souls” (MR
203,3; 206,2) since “they are the preferred of Jesus
Christ and the best disposed to conform to his
doctrine” (MD 166,2; 80,3). The Brother is a par-
ental substitute and this obliges him by reason
of spiritual paternity, “winning hearts through
his goodness”, to attract the young through his
formative action, making them receptive to war-
nings and corrections as well as to avoiding abs-
ence from school.*



3. EXPRESSIONS
OF GOODNESS-TENDERNESS
IN THE EDUCATIONAL WORK

In this we move into one of the most innova-

tive aspects of De La Salle’s teaching - i.e. child-
centred teaching. These expressions of goodness-
tenderness can be summarized in the following
ways:

3.1. A knowledge of each pupil

To underline this educational concern De La
Salle used the simile of the “good shepherd” who
names and knows all his sheep by name”; ...This
must be one of the tasks of those who are entrust-
ed with the instruction of children: to discover the
way to know them and to discern how to conduct
oneself with respect to them” (MD 33,1). De La
Salle wants the teachers, as expert guides, to know
all that relates to the piety of the pupils as well as
their usual shortcomings with the loving purpose
of helping them “be aware of pitfalls and keep
them away from them” (MR 197,3).

From the time the child is accepted into the
school there must be a file of their intellectual-
educational progress which enables the educator
to follow the development of the child in the edu-
cational process. In this one would find a cata-
logue of the child’s good and bad qualities, per-
sonal details with regard to family and environ-
ment as well as a record of what he has learned.*
The Guide insists that the teacher has the obliga-
tion to study the dispositions, habits and inclina-
tions of the pupils so as to be able to relate to
them in the most appropriate manner.

However, the vision of the child that De La
Salle presents to us is absolutely realistic, his
weaknesses of body and mind, with little under-
standing of what is for his own good (MR 197,3),
lacking the capacity to reflect (MR 203,3), led by
whims and without judgement (MR 203,2), and
ingenuous. Since these are faults which, in general,
stem from a lack of education, they need help to
save themselves (MR 193,3). They have lived years
in idleness and in bad company (MR 194,1) but at
heart they are little given to malice. What is cer-
tain is that they have been corrupted by bad
example and the occasions of sin which they have

encountered (MD 56,2) and are victims of their in-
clinations which lead them into evil, and that they
have great ignorance (MD 37,2) and that they are
abandoned like orphans (MD 37,3; 193,2).

The child sees his model in the educator. The
children imitate and copy the example of the
teachers and consequently De La Salle calls them
to the responsibility of contributing to the work of
the first craftsman, the Holy Spirit; “...They are a
letter that He dictates to you and that you write
every day in their hearts, not with ink but with the
Spirit of the living God” (MR 195,2).%

3.2. Love all pupils with tenderness

The love of a father is bestowed on all of his
children equally and, in the same way, De La Salle
wants all pupils to be loved without preferences,
“...The teachers express the same affection for all
pupils” (R 1705) and “they will have to account to
God if, in the performance of their mission, they
have had preferences, neglecting the most ignorant
or the poorest and having a liking for the rich and
the attractive” (MR 206,1). The care that they be-
stow on pupils must stem from true affection (MD
80,3) following the example of Christ (MD 166,2).

If the educator is seeking the ultimate objective
of Christian formation for his pupils, he is not
without means and the first that De La Salle indi-
cates is that he has “the obligation to gain the love
of pupils as one of the principal means of encour-
aging them to live a Christian life” (MD 115,3)
taking advantage of the children’s affection for
them to “lead them to God” (MD 101,3). De La
Salle is convinced that those who “possess the
heart of men are lords of the world” (MD 81,2).
In his role as a visible guardian angel for the child-
ren, the Brother must go before God every day to
discover the needs of the children, to receive or-
ders from Him...and then return to them to teach
them what is his will... (MR 198,1). Moreover, it is
the goodness of the educator that is the magnet
which must draw the pupil to school, especially in
times of absenteeism. “They encourage them to
come to school more through winning them over
through their goodness than through correction or
harshness”.® '

De La Salle sketches an escatalogical vision
with regard to paternal affection for pupils. Their
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filial gratitude before the throne of God evokes a
heavenly vision for De La Salle and he invites his
teachers to concern themselves with the religious
development of the pupils; “...Do you look on the
good that you are trying to achieve in them as the
foundation of all the good that they will practise
for the rest of their lives?” (MR 194,3). The im-
mense gratitude which will then be directed to-
wards them is indicated thus: “What a thrill of joy
you will get when you hear the voices of those
whom you have led almost by the hand into heav-
en! On the day of judgement they will be saying:
These men are servants of the Most High; they
have made known to us the way of salvation...All
of them will join in asking Jesus Christ to grant
you a favourable judgement” (MR 208,3).

3.3. Consecrate your life for them

As a sign of authentic affection for children,
De La Salle wishes that the Brother dedicate his
whole life to work in the Lord’s vineyard (MR
201,1) and that his self-giving be an unconditional
response to the invitation to collaborate through
his ministry in the salvation of God (AEP, 211).
De La Salle wishes that this self-giving be an all-
embracing conviction of the Brother, “...Having
been given life through the gratuitous goodness of
God, you have every reason to offer God the sac-
rifice of your own life, using it only for his service
(MD 137,3). The self-giving of the Brother must
be total, going so far as to live for the children and
omitting nothing that is within their power (MD
122,3). There are no limits to this gift of oneself;
“...Your zeal must go so far in this that you are
ready to give your very life, so dear to you are the
children entrusted to you” (MR 198,2; 95,3; 100,3;
120,3; 201,3).

3.4. The relation between kindness
and education

The new style of relationship that De La Salle
indicated for his school gives life to the love and
tenderness of the educator. He realises that educa-
tion is above all a relationship of confidence,
goodness, generosity and affectionate kindness,
and that without love the most skilful techniques
run the risk of being ineffective in the stimulation
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and growth of the person (AEP, 269-276). This af-
fectionate relationship demands a constant self-
emptying and self-giving on the part of the educa-
tor, “bearing difficulties with patience” (MR
201,1). It is a relationship based on respect for the
person, recognizing personal values, individual
differences and responses yet attempting to draw
all towards clear objectives. To this end the
teacher is unceasing in encouraging the weak,
shaping their inclinations, and supporting all in
the practice of good... (MR 198,2).

The teaching relationship is outlined in the
“Conduct” in terms of a constant supervision of
work in class which takes note of the child’s intel-
lectual development as well as his capacity for re-
flection and self-analysis: for example, “a short
time after the pupil has received a punishment,
and when the teacher judges it opportune, he
should have the pupil come to him to help the pu-

pil reflect with gentleness”.*

3.5. Teaching adapted to each pupil

De La Salle speaks of the pedagogical neces-
sity of the teacher accommodating himself to the
children he is educating. This is particularly with
regard to the presentation of the Christian mes-
sage “within their reach...not with eloquent words
but rather through simple language...” (MR 193,3)
and through simple methods appropriate to their
age (MR 197,1) and adapted to their capacity,
knowing “what is appropriate to say to each one
of them...(and) what will most help them to re-
solve to be totally given to God” (MD 64,2).

To achieve the objective of accommodating
himself to the level of the pupil in the interests of
effective teaching, De La Salle demands a psycho-
logical understanding from the teacher (AEP, 221)
which will enable him to understand individual be-
haviour since “there are those who require more
kindness and others greater firmness, there is no
lack of those who require much patience while, on
the other hand, there are those who require encour-
agement. Some need reprimands and punishments
to correct their faults while others require conti-
nual reminders to prevent them from becoming
wayward or going astray” (MD 33,1).

De La Salle is also mindful of the need for
teachers to seek means adapted to the children’s



level of understanding in cultural and moral as-
pects as well so as to urge them “to practise the
good that is appropriate to their years” (MR
203,3). Positive results must be expected only little
by little, and over a period of time, through
methods adapted to their age (MR 197,2).

3.6. Vigilance

Vigilance has a preventive meaning in La-
sallian pedagogy implying a constant presence or
accompaniment of the pupil from morning until
night. Love is far-sighted and, being present at the
most crucial moments, it anticipates evil in order
to prevent it or avoid its consequences. Moreover,
De La Salle wanted it to be an antidote to strict-
ness, harshness and impatience (MR 206,3). The
Guide indicated a series of steps to convince the
teacher that “it is not harshness or severity that
produces order in a school but rather permanent
vigilance blended with circumspection and gentle-
ness” involving an open manner, serenity in ap-
pearance and a general demeanour which reflects
an integrated character full of goodness.®

The affectionate care of the pupil which must
always be uppermost in the mind of the educator,
like a visible angel in his footsteps, is not restricted
to the classroom but “has to extend to their be-
haviour out of school with the aim of ensuring
that they live everywhere in a Christian manner”
(MR 206,2).

3.7. To correct pupils with kindness

The most convincing sign of the esteem which
the teacher has for his pupils is the pointing out of
their faults and the correction of defects. This was
the profound way in which De La Salle under-
stood correction in the reiterated references to this
aspect of the teacher’s conduct. The ideal was to
avoid any error with regard to correction and it
included the eventual removal of punishments
from the school. However, the attitudes that De
La Salle offiered to the Brother with regard to the
administration of a corrective “medicine” were a
creative discovery in his pedagogy. Correction, in
itself, was an act of kindness and mercy (MD
204,1-3) as well as being a “sign and an effect of
zeal” (MD 203,1) since it would be cruel to leave

the pupil in his bad habits (MD 203,2). The La-
sallian School combines a family atmosphere with
exigency and discipline. In order to attract the
wrong-doer and attain his conversion and, even-
tually, to obtain his gratitude and his recognition
of the good which the teacher hoped to achieve,
requires a complete conversion of the educator
in the hands of the Spirit who is the inspiration of
his zeal.

In the correction of the pupils the teacher com-
bines “gentleness with firmness”.* He should
never correct a pupil out of sentiments of dislike
or resentment or through annoyance or antipathy.
The Ten Conditions for Correction indicate a
complete immersion of the Guide in the Pauline
model (2 Tim 2,24) which is presented thus in the
MR; “...You must be tolerant and moderate and
reprimand with gentleness” (MD 204,2).

4. THE EFFECTS OF A KIND ATTITUDE
ON THE PUPILS

We have already indicated in the biographical
outline the impact of De La Salle’s tenderness on
his contemporaries. The first effect alluded to was
to the possession of the heart in order to direct it
to God. De La Salle established a causal link be-
tween the goodness of the teacher and the path to
sanctity. Love draws forth love. When love comes
from God it penetrates the heart and stirs the af-
fection. Herein lies one of the greatest responsibili-
ties of the educator;®? “...The greater the tender-
ness you have for the members of Jesus Christ and
for the Church, for those confided to you, the
greater will be the effectiveness of God’s grace in
them” (MD 134,2).

The love that the educator lavishes on his dis-
ciples will be rewarded by Jesus Christ through a
closer friendship; “...The more you love them the
more you will be loved by Jesus Christ” (MD
137,1). This gentleness and love constitutes the au-
thentic way which De La Salle wishes the teacher
to follow since only in this way will they “draw the
pupils closer to God and obtain the spirit of
Christianity” (MD 115,3).

The exemplary attitudes of the teachers, in
their “poverty and humility” (MD 86,3; 180,3),
have the effect on the pupils of “capturing their
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hearts” (MD 139,3) and gives rise to their being
“mutually good and gentle, forgiving each oth-
er..so that they love each other” (MR 198,3;
208,3).

According to the Guide, this kind and tender
treatment of the pupils is the answer to absentee-
ism in school. If pupils absent themselves from
class it “is through their fickleness, or dissolute-
ness that they have disliked school because they
have little affection for the teacher or they have
become weary of him...These pupils must be cor-
rected little by little. They will be encouraged to
come to school more by winning them over
through goodness than by correction or harsh-
ness”. To this reason one can add that the “pupils
have little attachment to the teacher” because he
doesn’t know how to encourage them or to win
them over, because on every occasion he resorts to
severity or to corrections which make the pupils
unwilling to go to school. The solution to this type
of absence lies in the attempt of the teachers to
make themselves very kind, presenting themselves
as affable and open, without taking this to mean a
lowering of the tone or becoming familiar”.*

4.1. Avoiding excesses in education

De La Salle realized that in the daily contact
with pupils there is a danger for many teachers of
falling into excesses either of strictness or of soft-
ness. He warns, then, that it can be dangerous “to
pay too much attention to human frailty and,
under the pretext of sympathising with the child-
ren, allow them to do as they like... What must one
do to ensure that firmness does not degenerate
into harshness nor gentleness into softness or
weakness? The extremes must be avoided in both
cases: being neither too hard nor too soft, one
must have firmness and...gentleness”.* Along the
same lines the Guide advocates “much persever-
ance without allowing the pupils to act with impu-
nity or according to their whims since such an atti-
tude should not be interpreted as meekness...”
@id).

More specific are the norms for the Formator
of the New Teachers who, starting with a love
which is common and equal to all, “must not give
any exterior indication of friendship to one more
than another, never allow the teachers to manifest
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more affection or kindness for one more than
another; they should not have their spoilt favour-
ites who they keep close to them...”.* Yet if exces-
sive affection creates problems such as jealousy
and envy, one must avoid falling into the opposite
extreme; “...Excessive severity with youngsters
prevents effective work in their instruction and
education” (MD 115,3).

While these attitudes are thus clearly outlined,
the Rule of the Brother regulates these relational
aspects with even greater emphasis; “...The Broth-
ers will love all their pupils tenderly. However,
they will not become familiar with them or give
them anything as an expression of friendship but
only as a reward”. Elsewhere it specifies that “they
will manifest equal affection for all pupils and
more, if one might say so, for the poor than for
the rich since your Institute entrusts the former to
you much more than the latter” (RC 14).
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